There is a growing consensus that in the "information society" education is one of the key factors for the emergence of new firms and their development prospects. In this context, new ventures set up by graduates are expected to play a critical role especially for the emergence of knowledge and technology-based firms. The main aim of the paper is to analyze the influence of different contextsdeveloped and developing countries -on: a) the image that students have about entrepreneurs; b) the influence of social background on the motivation to become an entrepreneur; c) the perception about what positive or negative factors affect the creation of new ventures. The countries analyzed are Argentina (San Andrés University) and Italy (Università Politecnica delle Marche). Overall there are more similarities than differences between Argentinian and Italian students in their perception of entrepreneurship and in their attitude to setting up their own firm. However the social background of the students plays a major role. Although this can be considered a preliminary study, it offers interesting indications for the design of entrepreneurship programs for university students.
Introduction
Business creation and the encouragement of an entrepreneurial culture have become fundamental topics on the agenda of politicians, economists and academics in all countries. This interest is based on existing evidence that new businesses contribute to job creation, political and social stability, innovation and economic development (Schumpeter, 1934; Wennekers and Thurik, 1999; OECD, 1998; Audretsch and Thurik, 2001; Reynolds et al., 2000 Reynolds et al., , 2001 Reynolds et al., , 2002 .
Different samples including OECD countries over different time periods have attained consistent results; increases in entrepreneurial activity tend to result in subsequent higher growth rates and in a reduction in unemployment (Audretsch and Thurik, 2001 ).
On the other hand, the sources of economic growth in today's world are very different from the past (OECD, 2000) . In this context, where innovation and knowledge are the main sources for growth and economic development, new firms play a critical role as generators of innovation. There is also growing consensus that, in the knowledge and information society, education is one of the key variables for the emergence of new ventures and their development prospects (Kantis, Postigo et. al. 2002) .
The relationship between education and entrepreneurship 1 has been examined at length in different studies. Some of these studies have found a positive relationship between individuals' educational level and their probability of becoming entrepreneurs 2 (Rees and Shah, 1986; Gill, 1988; Lafuente and Salas, 1989; Robinson and Sexton, 1994; Karcher, 1998; Delmar and Davidsson, 2000; Cowling and Taylor, 2001 ). Another group of works studies different types of entrepreneurs, such as those who are technology-based and have a relatively high level of education (Litvak and Maule, 1976; Colombo and Delmastro, 2001 ). There are also several surveys designed to evaluate the impact of entrepreneurial university courses and the characteristics of the businesses set up by graduate entrepreneurs (Clark et al., 1984; Upton et al., 1995; Tackey et al., 1999; Kolvereid and Moen, 1997; Charney and Libecap, 2000; Levie et al., 2001; Lüthje and Franke, 2002) .
The increasing interest in the relationship between entrepreneurs' education, their businesses and their prospects of success, is evidence of the growing importance of graduates and undergraduates as a source of potential entrepreneurs, especially to encourage the emergence of new knowledge and technology-based firms. Veciana (2002) 3 states that education will be increasingly needed for the creation of new ventures and emphasizes that empirical evidence shows a positive relationship between formal education and venture success. He also explains that the failure rate for new firms set up by individuals with low levels of education is almost 80 percent, while the failure rate for ventures set up by graduates is well under 20 percent. In addition, he points out that there is an imminent need for entrepreneurship programs as an independent field of study responsible for teaching, researching and promoting entrepreneurial culture inside academic institutions. 1 We adopt the follow definition of entrepreneurship "the perception and creation of new economic opportunities" combined with "decision-making on the location, form and use of resources" (Wennekers and Thurik, 1999) . 2 For Baumol (1968 Baumol ( , 1993 entrepreneurs are people who identify new ideas and set them in motion. They are the people who lead and are the source of inspiration in the development of a new business. Finally, Bygrave (1997) defines an entrepreneur as someone who perceives an opportunity and creates an organization to exploit it. 3 In . Entrepreneurship in Emerging Economies: The Creation and Development of New Firms in Latin America and East Asia. Inter-American Development Bank.
Other authors such as Kourilsky (1995) state that the economic growth of countries will hinge on the ability to create new jobs through entrepreneurship. Effective initiatives in entrepreneurship education will be increasingly critical for expanding the flow of potential entrepreneurs from the educational system. According to Laukkanen (2000) the introduction of entrepreneurial education at an undergraduate level can be understood as the strategic response of universities and business schools to the recent more demanding environment and the ongoing evolution of societies that make entrepreneurial capabilities and action increasingly useful, even necessary.
In this context, many universities have recognized the significance of this phenomenon and have included in their curricula contents and initiatives to promote entrepreneurship as a legitimate career option and to encourage closer relationships with the productive sector. Several authors have analyzed the extraordinary increase in the number and importance of entrepreneurship programs over the last 25 years (Vesper and Gartner, 1997; Kolvereid and Moen, 1997; Fayolle, 1998; Flinke and Deeds, 2001; Lüthje and Franke, 2002) 4 . In recent years even some governments have been developing programs and initiatives oriented to promoting entrepreneurship potential through universities and research institutes 5 .
Business creation by university graduates is particularly crucial in emerging countries like Argentina because the industrial structure is based on traditional firms with relatively low or moderate technological content. Such firms do not play a significant role as 'incubators' for dynamic new entrepreneurs (Kantis, Postigo et. al. 2002) . A recent study of business creation in Latin America has shown that 50% of the most dynamic firms were created by university graduates . Therefore, there is a need for significant changes in the education system, in order to produce a change in the culture and values necessary to stimulate entrepreneurship Tamborini, 2002, 2003) .
Traditionally, the Argentinian educational system did not promote or motivate the skills necessary for developing entrepreneurs. Students were not brought up with an entrepreneurial attitude because education and social aspiration were mainly oriented to working in large corporations. In the last decade, this trend has started to reverse showing changes in the university education system. One sign is the increased interest in entrepreneurship within the educational system and society in general. Moreover, in the context of high unemployment and economic recession, individuals and institutions consider encouraging entrepreneurship as a vital answer to the crisis 6 .
In the last ten years, there has been a progressive increase in courses, chairs, incubators and other activities oriented to promoting entrepreneurship. Today, around 33% of public institutions and 25% of private ones are engaged in some kind of activity concerning this subject but these initiatives are still geographically concentrated. The major obstacles to these initiatives are rigid curricula, lack of funding and the difficulty in finding academics specialized in this field.
The characteristic of the Argentine case is that the emergence of entrepreneurship programs within universities is not a response to a specific government policy.
Although general economic conditions in Italy are quite different from those in Argentina, the country faces similar problems concerning entrepreneurship development and education. According to several surveys Italy has one of the highest firm birth rates in European countries (Reynolds, et al. 2000) . This is partly the result of the large presence of small and medium sized firms (SMEs) in the Italian economy, since SMEs play an important role as incubators of new firms. Indeed, entrepreneurial rates are particularly high in the NEC (North-Eastern and Central) regions that are dominated by the presence of SMEs organized in industrial districts (Garofoli 1992) .
Despite the high birth rate of new firms, entrepreneurial activity in Italy faces several problems. The majority of new firms are set up by former employees, most of whom have a technical background. These new entrepreneurs typically show good skills in managing the production process but a low level of formal education and little ability in other key management functions (like marketing or finance). This is one of the reasons why new firms, and SMEs in general, have little aspiration and ability to grow (Accornero, 1999) . The lack of managerial competence in SMEs is partly compensated by their belonging to networks of firms or industrial districts. These districts are mostly concentrated in traditional sectors (like textiles and clothing, footwear, furniture, ceramics, etc.). As the majority of new firms develop from existing ones, they normally belong to the same sector of activity. There is growing concern in Italy that firms in these sectors will experience increasing competitive pressure from emerging countries.
It is therefore widely acknowledged that in order to improve the development prospects of SMEs it is necessary to stimulate the creation of new firms in other sectors of activity, mainly those associated with new technology. In this case, entrepreneurs spinning out from universities and research centres are expected to play a greater role than entrepreneurs spinning out from existing companies.
Despite acknowledging the potential impact of graduate entrepreneurs, very little has been done in Italy to favour entrepreneurial education within universities and just a few attempts have been made to create infrastructures (like incubators) to support university spin-offs. In the field of entrepreneurial education the situation in Italy is rather "anomalous" when compared with that of North American countries and even with that of other European countries. In the last 25 years there has been an explosion of interest in the USA for the entrepreneurship field, which has resulted in the institution of courses, research centers and degrees at undergraduate and graduate level (Vesper and Gartner 1997; Solomon, et al. 2002; Katz in press) . In 1997 in the USA there were 160 permanent chairs in entrepreneurship, a clear indication of the fact that it was considered a separate discipline. The majority of European countries have followed the same trend, although with some delay. Entrepreneurship courses have grown in the last decades in all the main countries. Moreover, a larger presence of entrepreneurial courses within the curricula of business and engineering students has been advocated by several academic and governmental studies (Beranger, et al. 1998; Department 1998) .
In a comparison made in 1996 of the chairs in entrepreneurship in the main European countries, Italy had 0, together with Denmark and Hungary, far from the top of the list: UK with more than 12 chairs, France and Finland with 11. Moreover, while in almost all European countries the development of entrepreneurial courses has continued to grow in the last few years, the Italian situation has remained practically unchanged.
Given this situation, there is large scope in Italy for introducing entrepreneurial courses into university curricula. Since the main aim is to foster new firm formation in high tech sectors, these courses should primarily concern engineering and science schools.
The main aim of this study is to analyze the opinions and attitudes of undergraduate students concerning entrepreneurship. Specifically, the paper aims at analyzing the influence of different contexts -developed and developing countries -on: a) the attitudes towards entrepreneurship (whether and why students consider creating their own business desirable) and the influence of social background; b) the perception of the impact of social and economic environment (positive or negative factors) on business creation; c) the image that students have about entrepreneurs.
Two groups of students, one from San Andrés University (Argentina) and the other from Università Politecnica delle Marche (Italy), were analyzed. The information was obtained from a survey carried out between March and May 2003 on approximately 260 students from both countries. Students from different courses, level of education, gender and age were surveyed. This paper is organized as follows. In section 2 we review the literature on the influence of education, demographic factors, culture and role models in influencing perception and attitudes concerning entrepreneurship. In section 3 we describe the methodology used to collect and analyze the data; in section 4 we present the results of the survey; in section 5 we draw the main conclusions.
2.
Literature Review
The role of universities in promoting an entrepreneurship culture
The creation of business is a complex process. Within the large number of variables that can be considered, three conditions are required for the creation of a new venture: the existence of entrepreneurs, an entrepreneurial culture and an adequate environment. Education has a fundamental role in the first two.
Universities should promote entrepreneurial activities in partnership with their students and the business community with the aim of encouraging self-employment as a career path as well as giving young people the basic competency, skills, and knowledge required for the creation of a new venture. Students are all potential entrepreneurs who need a university environment to foster their growth and development. A university fulfills its duty to society and its students by providing a rich entrepreneurial learning experience (Usmman and Postigo, 2000) .
Labor market structures are currently changing; finishing college is no longer a guarantee against unemployment. At present, young people have to face the uncertainty and complexities of the labor market. Universities can help reduce unemployment by developing entrepreneurs.
In brief, entrepreneurship education can be a way: a) to legitimize entrepreneurship and develop an entrepreneurial culture with the purpose of fostering economic growth, b) to develop and stimulate entrepreneurial skills, and c) to prepare students for a dynamic labor market.
Culture and the influence of the context
Entrepreneurial culture means a society with a high entrepreneurial birth rate and with a high degree of acceptance of entrepreneurs. Culture is defined by Hofstede (1980 Hofstede ( , 2001 as a set of shared values, beliefs, and expected behavior. The cultural aspect is important, especially because some cultures produce more entrepreneurs than others. Authors like Mueller and Thomas (2000) see a relationship between values, beliefs and behavior and point out that differences in culture may influence the decision of whether or not to become an entrepreneur.
Institutions are another relevant factor. They are made up of formal (laws and regulations) and informal (behavioral rules) limitations. Institutions, according to North (1994) , are "the humanly devised constraints that structure human interaction." Family, education, political and economic systems are the institutions that define the incentive structure for society as a whole.
Finally, the social legitimation of the business career is an essential part of culture. According to Wilken (1979) , the degree of approval or disapproval of business activity will influence its emergence and characteristics, being favored by those environments in which entrepreneurs enjoy greater legitimacy. Nevertheless, this does not imply that norms and values alone are enough to cause or to inhibit the rise of entrepreneurship, but their influence should be considered and integrated in the context of other non economic factors. Minniti and Bygrave (1999) , explain that as occurs with other human decisions, the individual choice to become an entrepreneur is determined by the information available to the individual. Such individuals or "economic agents" are heterogeneous and have different information and therefore have different perceptions about the uncertainty and cost of becoming an entrepreneur. Randomly, each individual is endowed with an initial set of characteristics (biological and sociological). These characteristics, as well as social circumstances such as prospects of employment and education, influence the attitude of people towards entrepreneurship. Moreover, role models play a fundamental part in the determination of entrepreneurial choices. Role models can originate from society, family, friends and other social networks.
Role models
The reasoning is as follows: those who have more possibility and opportunity to observe entrepreneurs directly are more likely to become entrepreneurs, given that the perception and opportunity cost of the business activity decreases. This is a consequence of two main factors. The first is related to networking, and tends to decrease transaction costs. The second is that the presence of role models increases the probability that new entrepreneurs will appear.
When an individual does not have entrepreneurial role models in their family, universities via courses and teaching methods can promote an entrepreneurial culture.
Motivation
Gibb and Ritchie (1982) make a distinction between three critical aspects of entrepreneurship; acquisition of motivation, influences on the decision to become an entrepreneur and identification and validation of the business idea. Acquisition of motivation is the result of influences stemming from social background, family, education, career, etc. Shapero (1984) presents a model which indicates the following necessary conditions for the creation of a business: displacement, disposition to act, credibility and availability of resources. Displacement means that each business act originates from some type of displacement or change in the course of life. It is a fact that impacts on a prior situation of stability and leads to action. The factors that cause these changes of situation can be divided into positive (i.e: need for achievement) or negative (i.e.: unemployment). The disposition to act depends on certain personal characteristics of the entrepreneur, the presence of role models and of a positive environment.
Data and methodology
Data were collected through a direct survey conducted between March and May 2003 on a sample of students from Universidad de San Andrés (Argentina) and from the Università Politecnica delle Marche (Italy). The Argentine sample is made up of 100 students from the Faculty of Business and Economics. The students mainly come from the province of Buenos Aires where more than 30% of the total population of the country lives. It is the most prosperous region with a great amount of industrial activity. Most students surveyed from Argentina are less than 22 years old (Table 1 ) with a slight prevalence of males over females ( Table 2 ).
The Italian sample is made up of 162 students from the Faculty of Engineering. The students mainly come from the Marche region (of which Ancona is the capital). The Marche region is a small, highly industrialized region in central Italy. It belongs to the set of the north-east-central (NEC) Italian regions which, following World War II, experienced an intensive process of industrialization, mostly based on small firms concentrated in industrial districts. Like the other NEC regions, the Marche is specialized in "traditional" industries (clothing, footwear, furniture). The Italian sample is basically divided into two groups: the first group is made up of first year students on the Mechanical Engineering course. They are mostly 19 or 20 years old. The second group consists of students from several engineering courses (Mechanics, Electronics, etc.), aged between 23 and 25 (Table 1 ). The Italian sample is dominated by male students as engineering courses in Italy are still mainly followed by males rather than females (Table 2) . Besides the differences in courses followed, age and sex, another important difference between the Argentine and the Italian sample is the social background of students. In the Argentine sample there is a prevalence of students whose parents are entrepreneurs, professionals or executives, while in the Italian sample there is a prevalence of students whose parents are office or manual workers. The Italian distribution of parents' occupation is similar to the average in the population while the Argentine sample is biased towards the higher income classes. The questionnaire used for the survey was organized in three sections. The first section collected general information about the student: age, sex, courses followed, work experience, parents' occupation, etc. The second section was dedicated to analyzing the career prospects of students with specific emphasis on their intention to become entrepreneurs (i.e. to set up their own firm). In this section questions were also asked about the image of entrepreneurs and the possible reasons for and obstacles to becoming entrepreneurs. The third section was intended to get information on how students perceive the general environment with regard to facilitating or hindering entrepreneurship. Data analysis is based on descriptive statistics and on mean comparisons between sub-groups of students. We were specifically interested in analyzing the role of some demographic variables in the attitudes to entrepreneurship, and in studying the differences between Argentinian and Italian students.
Results
The discussion of results is organized in three parts: 1) career aspiration and propensity to setting up a firm; 2) image of entrepreneurs and reasons for starting (or not starting) an entrepreneurial career; 3) environmental factors that facilitate or hinder entrepreneurship.
Career aspiration and propensity to setting up a firm
Argentinian and Italian students show both similarities and differences when asked about their prospective careers. The similarities regard their possibility of becoming employees, in large as well as in small firms or in the civil service. One third want to enter a large firm, while only a small percentage considers entering the public sector or a small firm (the higher percentage of Italian students who consider entering a small firm can be explained by the large presence of SMEs in the Marche Region). Students from both countries also agree on the fact that firms no longer guarantee life-long occupation and that one should be prepared to work for more than one firm (Table 5) . Differences between the Italian and the Argentinian students can be found for three aspects: a) intention to do a Master's after graduation; b) propensity to work abroad for a period (true for 85% of Argentinians and only 55% of Italians); c) propensity to setting up a firm.
The low percentage of Italian students that intends to do a Master's after graduation is explained by two factors: the first is that until last year Master's degrees were not offered by Italian universities; the second is the good prospects for engineering students of getting a job soon after graduation. The latter aspect can probably also explain the lower percentage of Italian students interested in working abroad. The answer to this question is apparently more dependent on the country than on the social background of students 7 .
The Argentinian students show a remarkably higher propensity to setting up a firm than Italian students. The difference is particularly high in the case of creating a new firm some years after graduation or if the opportunity arises. It seems that Argentinian students are more eager to enter an entrepreneurial career (although as a later prospect) and more ready to take this opportunity.
There are two possible reasons for this result. One is that the high unemployment rate in Argentina has reduced the opportunity cost of self-employment. Secondly, the educational system in Argentina does not provide work experience. As a result students prefer to gain some experience in the labor market before starting their own businesses (Table 6 ). The high propensity of Argentinian students to setting up their own firm also emerges from the answer to whether they have ever taken into consideration the idea of starting up a firm. While in both samples almost half of the students have only vaguely thought about the matter, 47% of Argentine students declare they have "serious" intentions to do so, compared with 17% of Italian students. Among the Italian students there is also one third who have never thought about this possibility (Table 7) . The propensity to setting up a firm shows a clear relationship with the social background of students (Table 8 ). The percentage seriously thinking of setting up a new firm or who have already planned this is significantly higher for students whose parents are entrepreneurs or executives, compared with students whose parents are manual or office workers. If we analyze the social background of students (parents' occupation) much of the country difference disappears. Unfortunately this analysis can only be done for students whose parents are entrepreneurs or executives, because we have just a few Argentinian students whose parents' occupation is manual or office work (Table  9 ). Overall family background seems to play a more important role in the entrepreneurial attitude of students than general cultural variables associated with the country. At the same time it is interesting to note that even after analysing social background Argentinian students show a slightly higher propensity to setting up their own firm than their Italian counterparts.
Image of entrepreneurs and reasons for becoming entrepreneurs
Even on the question of the image of entrepreneurs Italian and Argentinian students show similarities and differences.
Overall the image of the personal attributes of entrepreneurs is similar in the two countries: students agree that entrepreneurs are skilful people (they are dynamic, able to tolerate risks, have good entrepreneurial vision, etc.) although having a low sense of social justice and honesty (Table 10) . Students seem to think of entrepreneurs as clever people who use their skills and abilities in ways that are not always or completely socially acceptable. This homogeneity is remarkable given that the majority of Argentinian students have entrepreneurs as parents while the majority of Italian students have employees as parents. With regard to the differences between Argentinian and Italian students two points are worthwhile mentioning. The first is the social and economic role of entrepreneurs: a larger percentage of Italian students, compared with Argentinian students, think that entrepreneurs create jobs and contribute to the country's economic development. Perhaps this difference can be attributed to the different economic conditions in Argentina and Italy at present. A higher percentage of Italian students agree that entrepreneurs earn a lot of money. This seems in contrast with their low attitude to starting up an entrepreneurial career compared with Argentinian students. This paradox is only apparent because earning money does not represent the main reason for becoming an entrepreneur. Indeed, both Argentinian and Italian students indicate non-economic reasons as the most important for starting up their own firm. It is remarkable that the first three reasons rank in the same order in both countries and are all related to personal rather than economic attainment (Table 11) . At the same time it is worth noting that the Italian students give more importance to economic reasons than Argentinian students.
In the case of difficulties in starting up their own firm the differences between Argentinian and Italian students are more evident. Among the first five difficulties they agree on three items: the perception of too much risk, the lack of initial funding and the presence of too much competition (Table 12) . After these the Italian students indicate the fear of being unsuccessful and fiscal pressure, while the Argentinian students put forward doubts about their entrepreneurial abilities and the bad prospects after retirement. The differences in the importance of fiscal pressure or the prospects after retirement could be attributed to differences in the institutional situations in the two countries. The other two items are connected to a certain extent as the fear of being unsuccessful is linked with a lack of confidence in personal capabilities.
Obstacles and incentives for setting up a new firm
In both countries the majority of students think that it is more difficult to set up a firm now than in the past (Table 13 ). The percentage is higher for Italian students. Even in this case, the difference depends on the lower percentage of Italian students coming from entrepreneurial families (Table 14) . Indeed, if we consider only the students whose parents are entrepreneurs the difference between the two countries disappears (Table 15) . It is worthwhile noting that even in this case two thirds of students think that creating a firm at present is more difficult than in the past. Except for the case of excessive competition, the obstacles perceived by students for the start-up of new firms are very different in the two countries. Argentinian students point out general economic factors like globalization, the presence of uncertainty and the difficulties in penetrating markets (market concentration and market saturation). Italian students point out more specific factors like fiscal pressure, difficulty in raising adequate funding for the start-up, competition from large firms, bureaucracy (Table  16 ). These differences can be clearly explained by the differences in the general economic conditions in the two countries.
In both countries lack of education is not considered as one of the main obstacles for entrepreneurial activity. This seems coherent with the image of entrepreneurs as people with special personal attributes but without specific education and training. 
Conclusions
This paper is a preliminary study of the factors influencing how undergraduate students perceive entrepreneurship and about their attitude to starting an entrepreneurial career. It is also intended to assess how country differences influence these perceptions and attitudes.
The main conclusions can be summarized as follows.
The social background of students (specifically, parents' occupation) plays a crucial role in the attitude of students to becoming entrepreneurs while country specificity has little impact on it.
On the contrary social background has less impact on the image of entrepreneurs. This image shows remarkable similarities in both countries: entrepreneurs are seen as people with specific personal attributes who use their skills and abilities in ways that are not always or completely socially acceptable (lack of honesty or sense of social justice). The different country environments influence the image of the economic role of entrepreneurs in creating jobs and fostering economic development: a role that is more recognized by Italian rather than Argentinian students.
Remarkable similarities between the two groups of students are also found in the reasons for creating their own firm. Both groups stress personal attainment -like putting their own ideas into practice, personal independence, creating something of their own -rather than economic reasons (earning or accumulating money). The latter reasons are considered by a larger percentage of Italian than Argentinian students.
The perceived obstacles in starting up their own firm are also similar: both Argentinian and Italian students emphasize the risk associated with new venture creation combined with the lack of initial funding. Among the main obstacles they also consider fear of being unsuccessful (Italian students) and doubts about their entrepreneurial skills (Argentinian students). Overall, in both countries students emphasize reasons related to their personal status or to the characteristics of the ventures they are going to set up rather than variables related to the general environment (only in the case of Italian students fiscal pressure is indicated as an important obstacle).
More than two thirds of students believe that it is more difficult to create a firm at present than in the past. The result is highly dependent on the social background of students and not on the country. Students coming from entrepreneurial, professional and executive families seem more confident about the possibility of setting up their own firm than students coming from other social backgrounds. On this point it is interesting to note that even among the former two thirds of the students perceive the present situation as more difficult than in the past.
The major differences between the two countries emerge with reference to the obstacles to entrepreneurial activity in general. Argentinian students point out general economic factors -like the effect of globalization and the presence of uncertainty -while Italian students point out more specific factors like fiscal pressure, difficulty in raising adequate funding at start-up and competition from large firms.
Overall the results of the study show that there are more similarities than differences between Argentinian and Italian students in their perception of entrepreneurship and in their attitude towards starting up their own firms. The differences concerning these aspects can be mainly attributed to the social background of the studentsspecifically to their parents' occupation -rather than to the country. This has two important consequences.
The similarities between the two countries allow the design and experimentation of similar university programs for entrepreneurship development. The second and most important consequence is that the problems and attitudes shown by students concerning their prospective career as entrepreneurs seem to give a lot of scope for entrepreneurship programs and several interesting indications about the aims and contents of these programs.
The importance of family background on the propensity to taking up an entrepreneurial career strongly supports the importance of university courses designed not only to develop specific entrepreneurial skills but also to give students the opportunity to get a general knowledge of the phenomenon and to directly interact with entrepreneurs by promoting role models.
With regard to entrepreneurial skills, courses on entrepreneurship should address the following topics: a) improvement of personal capabilities and confidence in managing the risks associated with the start-up of new ventures; b) information about the possibilities and instruments for raising external funds for new ventures; c) development of the business plan with specific regard to the evaluation and control of entrepreneurial risks; d) socio-cultural aspects of entrepreneurship and the forces encouraging or inhibiting it.
This study has several limitations which indicate areas for further development both at a theoretical and an empirical level.
At an empirical level the main limitation concerns the number of students in the sample and the lack of variability for some demographic aspects. In order to overcome this limitation we intend to enlarge the sample to include a larger typology of students in terms of university curricula, social background and countries. At a theoretical level more data are needed to identify the different factors (demographic, cultural, personal, etc.) influencing perceptions and attitudes towards entrepreneurship and the mechanisms through which they operate.
